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This research is a particular relevance in a contemporary context given the changes in configuration and structure of educational provision as a result of academisation during the last decade.  The Academies Act was passed in 2010 and it has been seen as the latest step of ongoing processes of disarticulation of the English education landscape (See Ball, 2013). 
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A new policy landscape…



A new policy landscape…

(…) we have got to open up public services, make them 
less monolithic, say to people: if you want to start up new 

schools, you can; if you want to set up a co-op or a 
mutual within the health service, if you’re part of the 

health service, you can (…)

So, responsibility is the absolute key. If 
you ask yourself the question, ‘Can I take 
more responsibility, can I do more?’, very 
often, the answer is no. How easy is it, if 
you are not satisfied with education, to 

club together and start up a new school? 
It’s incredibly difficult. How easy is it to try 

and take over the closing down pub in 
your village to keep it running? It’s 

incredibly difficult.(…) So, what this is all 
about is giving people more power and 
control to improve their lives and their 

communities. That, in a nutshell, is what it 
is all about.
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This new landscape is formed of an amalgamation of different types of providers, from traditional state schools and fee paying private schools, to a set of relatively new hybrid configurations, including individual academies and free schools, trusts, multi-academy chains, etc.

This research is currently based on understanding Bristol as a local education market.
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A new policy landscape…



• Free from local authority control (manage budget and curriculum)
• Do not adhere to union agreements
• Changes in the teaching force: unqualified teachers
• Creation of big chains of Academies/free schools
• OFSTED inspects schools but not the practices of the chains at higher 

levels
• Nicky Morgan: “speed up the process”

Academies and Free Schools (England)



The problem of 
accountability…



Academies Enterprise Trust (AET) 67

School Partnership Trust Academies (SPTA) 43

Oasis Community Learning 42

Kemnal Academy Trust, The (TKAT) 41

REAch2 40

United Learning 40

Plymouth CAST 35

ARK Schools 34

David Ross Education Trust (DRET) 33

Ormiston Academies Trust 29

Harris Federation 28

Archdiocese of Birmingham 25

Greenwood Dale Foundation Trust 25

E-ACT 23

Askel Veur - Diocese of Truro 22



“Policentric state” (Jessop, 2002)



The problem of 
equity…
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The problem of 
motivation/responsibility…



2010…



2012???

https://www.youtube.com/watch?v=9sEZaytb3kU

2011???

https://www.youtube.com/watch?v=9sEZaytb3kU


Jan 2014... Academies not-for-profit???



Lack of transparency and alleged fraud

The Academies Entreprise Trust runs 80 schools 
and has been barred from taking on more 
because of concerns about over-expansion. It paid 
nearly £500,000 into the private business interests 
of its trustees and executives over three years for 
services ranging from project management to HR 
consultancy, although a spokesman at the time 
said it had followed all the correct procedures.

The founder of one of the country’s 
first free schools, Kings Science 
Academy in Bradford, and two of its 
senior members of staff are set to 
go on trial next year.
The three, all of whom have 
pleaded not guilty, are alleged to 
have made a series of 
unauthorised and unlawful 
payments into the personal bank 
accounts of the former principal, 
Sajid Raza, and of Shabana
Hussain, a former head of 
department, out of a grant provided 
to the school by the DfE.

One witness interviewed by the academics 
described an academy headteacher who had spent 
£50,000 on a one-day training course run by a 
friend. Another cited the chairman of a multi-
academy trust who used his company to provide all 
legal services for the trust.



The problem of 
market-failure…





And more…



The problem of
the teaching subject







Only one more dimension of sociospatial relation

(Jessop et al., 2008)
Network-centrism!

A word about methodology…


		Dimension of sociospatial relations

		Principle of sociospatial structuration

		Associated patterning of sociospatial relations



		Territory

		Bordering, bounding, parcelization, enclosure

		Construction of inside/outside divides; constitutive role of the `outside'



		Place

		Proximity, spatial embedding, areal differentiation

		Construction of spatial divisions of labor; differentiation of social relations horizontally among `core' versus `peripheral' places



		Scale

		Hierarchization, vertical differentiation

		Construction of scalar divisions of labor; differentiation of social relations vertically among `dominant', `nodal', and `marginal' scales



		Networks/ reticulation

		Interconnectivity, interdependence, transversal or `rhizomatic' differentiation

		Building networks of nodal connectivity; differentiation of social relations among nodal points within topological networks











The geography which matters is the local, not 
the national or regional, and the scale of 
analysis should be commensurate with the local 
markets within which schools (and parents faced 
with placement decisions) actually operate.

(Gibson and Asthana, 2000a, p. 304). 

Local, local, local!



A local education market
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Presentation Notes
Population of just under half a million and is the largest city in the South West. 
The urban area is the 8th-largest in the UK and has more children under sixteen than people of pensionable age.   
all its secondary mainstream provision has academy status (apart from two schools that continue to be maintained by the Local Authority).  
These schools are both voluntary aided (one is a Roman Catholic school and the other is Church of England). 
20 academies in Bristol and eight multi-academy trusts
11 fee-paying independent schools which form a mix of co-educational, single-sex and religious education.



How school providers as policy actors 
perceive, interpret and mediate current 

education policy relating to social composition, 
choice and competition?

Understand the market from the view of school 
providers, reflecting the government’s policy on 

‘liberalising the supply side of school quasi-
markets’ (Allen and Higham, 2018, p.193). 

Perception of change within the local education market
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Following this initial stage a study of the perceptions of secondary school providers in Bristol following the enactment of the 2010 Academies Act was carried out.

The purpose of this study was to find out how secondary school providers perceive changes to the local education market in Bristol, especially relating to social composition, choice and competition, following the enactment of the 2010 Academies Act.  From an interpretivist epistemological position, this research aimed to provide an insight into how school providers as policy actors perceive, interpret and mediate current education policy. 

The design and aim of this study was founded on developing an understanding of the market from the view of school providers, reflecting the government’s policy on ‘liberalising the supply side of school quasi-markets’ (Allen and Higham, 2018, p.193).



• North/South Divide

• The Bulge

• Admission Policies

• Collaboration and Partnership

Key themes
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The data led to the identification of the following themes…
- the development of a north/south divide in Bristol
- the importance of increasing pupil numbers (‘the bulge’) on the local education market; 
- the impact that the variation in school admissions policy has had on the local market; 
- and the significance of collaboration and partnership since the enactment of the 2010 Academies Act.



“There is quite a lot of social inequality in terms of South Bristol 
being an area of high deprivation… there's quite a number of 
inadequate schools there.”

(CEO Academy Trust)

"There is a bit of a divide in Bristol between North and South 
Bristol, to be honest with you.  In North Bristol the numbers on 
role are very buoyant, they tend to be schools that take a large 
number of middle-class families, fewer pupil premium.  And the 
South Bristol schools tend to be the opposite end of the spectrum 
where we’ve got really high percentages of pupil premium and 
our roles aren’t quite as buoyant.”

(LA official)

North / South divide



Changes in school performance
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Changes in school composition (% pupil premium)
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Here is where Rich Harris’ work and contribution to the project will be most welcomed!




• Open new schools or increase Pupil Admission 
Numbers (PAN)?

• Different ways education policy is being enacted across 
the city.

• What effect will:
a. decline in pupil numbers
b. changes in the economy

have on the local education market?

The bulge

Presenter
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The lack of surplus places and the increasing population of secondary school-aged children in Bristol (‘the bulge’) emerged as a key theme in all the interviews.

But the way this increase should be managed in the city either by opening new schools or increasing Pupil Admission Numbers was viewed differently by participants.  This divergence highlights the way education policy is being enacted, with different strategies being favoured in different areas of the city.

However, inevitably demand for secondary school places in Bristol will eventually decline and the effect that this will have on the local education market can not be known.



“Yes it does and my brief I was told when I was 
applying for this job. My job was to ensure that erm… 
children in Bristol stayed in Bristol to be educated and 
didn't go privately, stayed in the state system. And that 
has happened. So I know that from Wren Park it used 
to be 75% went private. I think its now 25% or less 
20% something like that. Erm… so I think there has 
been a transformation in the Bristol schools and I think 
it is partly due to academisation. But I also… I don’t 
think it’s the structure of academisation necessarily 
that has been the only driver for change. It’s… its kind 
of.. academies on their own don’t work. I don’t think. 
They work because it was a system that did free up 
heads to some extent in some places.”

(Academy Head Teacher)

Presenter
Presentation Notes
Academies used strategically in multiple ways… 

Here we can see the heterarchical role of the local authority again

It is all about ‘cooking numbers’… but no real change in terms of battling social segregation

Students move from private to public sector but this means nothing in terms of social mobility.



• Wide variety of school allocation procedures.

• Development of an education marketplace that ‘intended 
to provide parents with choice, but also sought to expose 
schools to competitive pressures’.

(Gibson and Asthana, 2000, p.303)

• Reinforcement of a school hierarchy 
(Hamnett and Butler, 2011, p.481)

• High demand for places in some schools, but that benefits 
some areas of the city more than others

School admissions
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Since the introduction of government policy that allowed schools to act as their own admission authority Bristol operates a wide variety of school allocation procedures and in recent years there has been a move away from the Local Authority allocating pupils to schools according to their place of residence to the development of an education market place that ‘intended to provide parents with choice, but also sought to expose schools to competitive pressures’ (Gibson and Asthana, 2000, p.303). 

The limitations that changes in school admission policy are highlighted by this research, particularly the reinforcement of a school hierarchy (see Hamnett and Butler, 2011, p.481).  It is clear in Bristol there is a high demand for places in some schools, but that this benefits some areas of the city more than others.






Redland Green School
232 places: 

883 on-time applications 
(353 first preferences, 308 second preferences and 

222 third preferences). 
The application to place (A/P) ratio is 3.8.
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As Brown suggested education is a positional good… not only for parents and schools… but also for homeowners!!!



1.34 km

Cotham School
243 places: 

702 on-time applications 
(149 first preferences, 276 second preferences and 277 

third preferences).
The application to place (A/P) ratio is 2.9.



1.34 km

School Christ Church CE 
Primary School

St Barnabas 
CEVC Primary 

School

National

Pupils meeting 
expected standard

71% 52% 65%

Pupils achieving at 
high level

20% 4% 11%

SEN 4.4% 14.8% 12.6%
EAL 20.1% 57% 21.2%
FSM 8.2% 57% 23%



1.34 km



1.34 km



1.34 km



“And yeah obviously Cuckoo Girls [all girls 
academy] sucks in all the girls (laughs) so 
schools around about they end up with a higher 
proportion of boys. That’s not to say anything 
negative about boys but we all know what the 
performance of schools is like where there are 
more boys to girls. It skews the performance 
outcomes doesn’t it.”

(LA official)

School admissions



• The onus has been placed on systems at a local 
level to collaborate (Greany, 2015)

• Role of LA changed to policy facilitators

• Schools handpick with whom they network, 
strengthening their influence on the market place.

• ‘Isolated schools’ - those who find it harder to 
collaborate with others.

Collaboration and partnership

Presenter
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All the participants highlighted collaboration and partnership as being key elements of the local education market, especially in areas such as maintaining and providing school places, school improvement, and building capacity within the system.

This view supports the work of Greany (2015) who concluded that since 2010 the onus has been placed on systems at a local level to collaborate.  For example, the Local Authority representative recognised how his role had changed since 2010 to one of policy facilitators and away from the LAs traditional role of central policy actor.

However, the research indicated that collaboration and partnership could be used to ensure a competitive edge in the local market. Schools can handpick with whom they network, and in turn strengthen their influence on the market place.  This lead to the identification of ‘isolated schools’ - those who find it harder to collaborate with others.

One participant suggested that she was becoming “increasingly concerned about …isolated schools…schools that are not part of the networks” and another noted that a school in Bristol who was part of a London based MAT was “notably more isolated”.   While the headteacher of a school that is currently in special measures explained that from her point of view there is “no collaboration at all” and this could be regarded as evidence of isolation affecting certain types of schools and not others. 



“What we’ve tried to do with the Excellence in School group is 
bring everyone around the table and trying to get collective 
responsibility for pupil outcomes."

(LA official)

We also do quite a lot of work with another trust in terms of 
building capacity within our own trust… So, a bit of MAT to MAT 
support going on there.

(Academy Head Teacher)

Collaboration and partnership



“I am increasingly concerned about isolated 
schools… schools that are not part of any of the 
networks”

(CEO Academy Trust)

“A school that is part of a London based MAT is 
notably more isolated”

(LA official)

“There is no collaboration at all”
(Headteacher of school in Special Measures)

Collaboration and partnership
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All the participants highlighted collaboration and partnership as being key elements of the local education market, especially in areas such as maintaining and providing school places, school improvement, and building capacity within the system.

This view supports the work of Greany (2015) who concluded that since 2010 the onus has been placed on systems at a local level to collaborate.  For example, the Local Authority representative recognised how his role had changed since 2010 to one of policy facilitators and away from the LAs traditional role of central policy actor.

However, the research indicated that collaboration and partnership could be used to ensure a competitive edge in the local market. Schools can handpick with whom they network, and in turn strengthen their influence on the market place.  This lead to the identification of ‘isolated schools’ - those who find it harder to collaborate with others.

One participant suggested that she was becoming “increasingly concerned about …isolated schools…schools that are not part of the networks” and another noted that a school in Bristol who was part of a London based MAT was “notably more isolated”.   While the headteacher of a school that is currently in special measures explained that from her point of view there is “no collaboration at all” and this could be regarded as evidence of isolation affecting certain types of schools and not others. 



• Policy of academisation had not changed the local 
education market.

• No  improvement in terms of either equality or social 
mobility, especially in the south of the city.

• Current education policy continues to exacerbate 
differences and inequalities.

Ongoing threads…
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The original aim of introducing academy schools in England was to bring about improvements to failing schools by allowing new actors in the market to improve not only educational outcomes but also social problems (Andrews and Perera, 2017; Ball, 2013). 

Participants perceived that the policy of academisation had not changed the local education market in terms of improving either equality or social mobility, especially in the south of the city, and that current education policy continues to exacerbate differences and inequalities.
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